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1B Introduction

Introduction to the
Rhodes Funda Wande Course

3 lessons in this unit
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L1. Course L3.
Overview Technology Learning
Overview and
Teaching
Support
Materials

L1. Course Overview

1. What is this course?

Watch Video 1 to find out more about Funda Wande and
what we will be covering in this course.

VIDEO 1

2. How will | learn?
There are three main ways of learning in this course:

Funda Wandg
1) Online learning: For each Module, there are online

videos and text which you will work through in your @
own time.

2) Contact sessions: Each Module has a 2% day contact
session at Rhodes University in which you will learn
content, discuss and engage in activities.

3) Applying and Reflecting: For each Module you will
gather evidence of how you apply the content in your
work. You will share and reflect on this with fellow
students in a 1-day workshop. This will form the basis of
a group assignment.




Course Contents

INTRODUCTION

| CAPS Reading Activities = Introduction to teaching reading = Introduction to CAPS reading activities = Baseline
testing * Read Aloud = Shared Reading - Group Guided Reading » Paired Reading =
Independent Reading = Assessing CAPS reading activities =
HEMEHEENT LITERACY = Importance of the grade R year = Listening and speaking = Emergent reading 8 writing =
Phonological awareness 8 letter/sound knowledge
DECODING = Introduction to decoding * Phonological (& phonemic) awareness = Letter-sound
knowledge & phonics « Word reading « Oral reading fluency « Assessing decoding
VOCABULARY = Introduction to vocabulary = Vocabulary development » Teaching vocabulary
incidentally = Teaching vocabulary explicitly = Strategies for children to use to identify
and learn words = Assessing vocabulary
COMPREHENSION = Teaching comprehension = Teaching comprehension strategies = Using guestions to
build comprehension = Text types = Assessing comprehension
WRITING = Introduction to writing = Stages of writing development = A process & genre approach
to teaching writing = CAPS writing activities = Teaching creative writing and ways to
extend writing = Teaching language and grammar = Assessing writing
HANDWRITING = Introduction to teaching handwriting = Teachers role in teaching handwriting = What,
when & how of handwriting = Assessing handwriting
EFAL 1 = Principles for teaching an additional language in the Foundation Phase = Setting up the
classroom and doing baseline assessment = Teaching oral language = Teaching phonemic
awareness, phonological awareness & phonics = Teaching reading in EFAL
EFAL 2 = Teaching writing in EFAL = Teaching vocabulary and grammar in EFAL = Preparing
learners for English LoLT in Grade 4 = Assessing learners’ English = Planning for EFAL
CREATING A CULTURE OF = Affect, engagement and motivation in reading = Texts for teaching reading = Print-rich
READING classrooms = Managing resources » Establishing a culture of reading across the school
NINCLUSIVE EDUCATION = A teacher's role in an inclusive classroom = What is available to help the teacher? =
Barriers to learning, strategies and suggestions
ASSESSMENT AND = Baseline assessment * Formative and summative assessment of reading and writing =
REMEDIATION Helping struggling readers and writers
“|PLANNING & PROGRESSION = Introduction to the planning cycle = Becoming a reflective teacher = Levels of planning =
Planning for routines and classroom management




3. What is the course content?

The course is made up of 12 Modules, as you can see
in the table on page 5 to the right. You will complete 6
Modules in each year of the 2-year course.

Itisimportant to remember that although these
modules focus on discrete aspects of the reading
process, in reality we (and our learners) use all these
aspects at the same time when reading.

4. How much time will | need?

1) Contact sessions: There are 3 residential contact sessions
peryear, each lasting 5 days. Please see the dates for the
flyer alongside.

2) Online Self-study: We suggest that you set aside

2 hours a week to watch the videos and to complete

the online part of the course. It helps if you set aside a
regular time for this. It is a good idea to watch the videos
more than once.

3) Workshops: There is a one-day workshop per Module.
Please see the dates for these in the brochure.

5. What resources will | need?

1) Devices: You can access the course from the website
funda.fundawande.org on a computer, smart-phone or
tablet. Use your ID number as BOTH your username and
password when logging in.

2) Connectivity: You will need to be connected to the
internet to access the app. You can download and save
the videos to watch later.

L2. Technology Overview

1. Accessing the course on your computer

You can access this course on a computer, smart-phone
or tablet. You will need an internet or Wifi connection
for all of these ways of accessing the course. You will
not need internet to access videos if you receive them
ona flash drive.

2. Accessing materials on flash drives
1) Insert the USB flash drive into your computer.

2) Go to File Explorer on your computer and find the
USB Drive.

3) Click to open the folder you need.

4) Select the video you want to watch and click open.

FOUNDATION PHASE TEACHING LITERACY
CERTIFICATE

WHEN ARE THE
CONTACT SESSIONS
AND WORKSHOPS?
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PDF is downloadable on the app




5) You can copy the entire folder onto your desktop.
Right-Click on the folder, click "Copy". Right-Click on your
desktop and click "Paste"

3. Accessing Wifi on a computer

1) Go to your desktop. Click the Wifiicon at the bottom
right of your screen.

2) If you don't see the Wifiicon, click the small up arrow.
It will appear above.

3) If it says “Wifi Turned off”, click this button once. It
should turn blue.

4) Click on whatever network you have access to.

5) Type in the password here, then click Next.

4. Logging in to the Funda Wande App
1) Go to your desktop. Click the Windows Icon.

2) Click “MicrosoftEdge” to open your browser

3) In the address bar type: funda.fundawande.org - You will
need to register if this is your first log-in. Use your ID
number as BOTH your username and password when logging in.

5. Adjusting your screen size

You can make the text size of the app larger or smaller
by adjusting your screen size. Press “Control” & “+" (Ctrl+)
to enlarge your screen and “Control” & “=" (Ctrl-) to make
it smaller. The recommended screen size for the Funda
Wande app is at 100%.

6. How to “Drag and Drop”

In this course there are a number of “Drag and Drop”
activities. This means that you select an object/section
of text on your screen and move it (dragging) to place it
somewhere else on the screen (dropping). To drag and drop,
select what you want to move by clicking on the item with
the left button on your mouse or touchpad. Hold down
the left button and drag or move the item to the target
destination. Then release the touchpad or mouse.

L3: Learning and Teaching
Support Materials

Learning and Teaching Support Materials

This course refers to Learning and Teaching Support
Materials which are provided free of charge to all schools in
the Eastern Cape, as well as to some materials provided to
Funda Wande project schools in the Eastern Cape.

See Introduction Addendum Learning and Teaching
Support Material videos Timetables on page 8 an 9
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MODULE

Introduction

1B Addendum

Video Numbering:

The Video numberin

the circle at bottom

left corner of the video
image corresponds to
the number of the video
on your flash-drive

and also the number of
the video on the Funda
Wande YouTube channel.
This makes it easy for
you to find the video you
are looking for. There

is only one number per
video.

The Vula Bula
Anthologies

The DBE Workbooks

Anthology Training
ECDOE

ECDOE
Anthology
Training
1-5 October 2018

63

Big ldea1
What is Funda Wande?

Anthology Training

1-5 October 2018

CAPS Reading Activities

Funda Wande

DBE Workbooks

How to use DBE Workbooks




Funda Wande
Materials

Funda Wande
Materials

Funda Wande
Materials

Big Ildea 2
Funda Wande

What's in the
box?

Bigldea 3

Funda Wande

Lesson Plans

Introduction to Lesson Plans

©

Bigldea 3
Funda Wande

Lesson Plans

Components of Lesson Plans
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&4 Writing and
Handwriting

Introduction to Teaching Handwriting

8 lessons in this unit

(0o s i T

L1: What L2: When L3: Hand- L4: L5: L5: L8: Find L9: Review
isitand do | teach writing Underlying Underlying Dominance  OutMore
why is it it? materials skills: skills:

important? Visual muscle

perception control
Teaching handwriting is about teaching children how to form letters correctly. For efficiency and speed, there is one correct way
to do this. In this unit you will learn what teaching handwriting is, why it is important and how handwriting is expected to progress

across the grades, about some visual perceptual and motor skills which underly the ability to form letters on a page, and about
good posture and pencil grip. You will learn how to teach letter formation explicitly and how to assess it.

L1: What is it and why
is it important?

VIDEO 179

What is teaching handwriting?

Watch Video 179 where Permie explains the difference
between teaching writing and teaching handwriting.

The formation of letters, words and numbers is called
handwriting. Handwriting is obviously linked with writing,
butitis concerned with how the text LOOKS rather than
what it says.

Teaching handwriting involves:
- Explicitly teaching

— Efficient letter formation

- Consistent sizing of letters

- Consistent spacing

- Legibility (If a learner’s handwriting is legible, it can be
easily read.)

- Repetition and practice

What does it mean to teach letter formation? A BT\
When teaching children how to form letters, the teacher [\ 2 i \




needs to teach SIX aspects. You will learn more about
each of these aspects later in this module.

1. Pencil grip: How to hold the pencil properly

2. Starting point: Where to start writing

3. Size: How big to write

4. Letter shape: The shape of the letter

5. Direction: The direction of movement

6. Positioning & Spacing: Where and how the letters are placed.

Why is it important to teach handwriting?

Handwriting is part of the thinking process in writing.
The physical movement of handwriting plays a role in
expressing our ideas in writing.

Fluent and automatic handwriting are the best predictors
of length and quality of composition.

Slow writers are often mistaken for having learning problems.

Handwriting is important for learning. It works to
develop thinking and to fix ideas in memory. It also
enables us to demonstrate our learning in the school
context. When we form letters quickly and automatically,
our brains can put more energy into higher level
processes.

Handwriting needs to be legible for communication
to be effective. Therefore, teaching and practicingitis
worthwhile.

L2: When do | teach it?

Link handwriting to the phonics lesson: Learning how
to write the letter sound(s) reinforces the letter-sound
knowledge and makes the handwriting a meaningful exercise.

Time is set aside in CAPS for teaching and practicing
handwriting:

Grade Minutes per day Total per week

Gril 15 minutes per day 1 hour
for 4 days

Gr2 15 minutes per day 1 hour
for ddays

Gr3 15 minutes per day 1 hour

per 4 days
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Progression across the grades

¥ Dunveboprs groas & ¥ Practices holding " Fonmm upper cae and lower casie comedtly
fing muscle control crayons & " Writes words with corroct spacing
¥ Cuts with scissors pencil ~ LCopies and writes 1 paragraph
¥ Traces shapes & # Develops serse " Able to use pring script for all weritten tasks
outlings of directionL-R + Szarts wansition o jolned script jor cursha)
¥ Forma lerters with & vop to bottom + Copies and writes all lower case and upper case in
finger paint & wax # [Does pattenns & joined [or cusrshoe ) songt
Crayons (TP + Copies and wrives words and sentences in
¥ Coplos patterns & * Copiet & writes joinad fewarsive soript.
letters ORI T # Uses a pen for writing.
* Fowiem letters
using hower &
upper case
# Forms rumerals
cormectly
+ Coples & writes
SBrEnoed =
conecl spacing

See Teaching Writing and Handwriting Addendums
page 60

See app for downloadable resource material.

L3: Handwriting
materials

Writing tools

Pencils and crayons: At first children use large writing
tools, such as pencils, marker pens, crayons and chalk. It is
better to use softer pencils (2B or 3B) as these do not tear
the paper as easily. As they gain more control over their
handwriting they can use HB pencils.

For children who are struggling with pencil grip, try using
triangular pencils or pencil grippers.

Activity 6.1
By the end of which grade should children be
able to do the following?

1. Form all numerals correctly.
Grade1
Grade 2

Grade 3
2. Hold pencil and crayon correctly.

Grade 3
Grade1

Grade 2
3.Form allupper and lower case print letters
correctly and fluently.

Grade 2
Grade 3

Grade1
4. Write with correct spacing between words

Grade 2
Grade 3

Grade1
5. Copy and write 3-4 lines from a printed text.

Grade 2
Grade 3

Grade1
6. Write legibly with confidence and speed in
joined/cursive script.

Grade1
Grade 2

Grade 3
7. Experiment using a pen for writing.

Grade 2
Grade 3
Grade1




Pens: Teachers usually do not allow writing in pen until
children’s handwriting is consistently formed (Grade 3 or 4).
Many schools give out “Pen Licence” when children:

- Don’t chew their pencil

- Look after their pencil and keep it safe

- Write small, neat, well-formed letters

- Write on the lines

- Make only a few handwriting mistakes

- Cross out neatly with one line

Writing paper

Unlined paper is best to start with. At first, do not
constrain children’s attempts to write by making them
used lined paper.

Lined paper: It is possible to buy exercise books with very
wide lines, or with wide lines with dotted lines in the
middle (called 177 mm speckled). If you only have access to
the ordinary lined exercise books, you can get children to
write their letters over 2 lines.

Laminated blank/lined pages, small whiteboards or slates
are useful for practicing. Children can write on these with
whiteboard markers. It is easy to erase.

L4: Underlying skills:

Visual perception
Perceptual abities What it maans Wiy it ls importast
Wiyl 2% s hip ity 00 ik thingi tha loch el dame Sochilanes cin fidtis th fifferancsd Betrwen lters and
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senince, of 10 remember what they see on the board long
wncugh to oopy it inlo ther boois.
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1. Activities to develop visual discrimination

Visual discrimination is the ability to see details and to
recognise whatis the same and what is different.
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2. Activities to develop visual memory

Visual discrimination is the ability to see details and to
recognise whatis the same and what is different.

a) Show 4 objects then remove one. Child must remember
which one is missing.

5O &

b) Draw a shape on a board. Child looks at it and
remembers it. Wipe off. The child redraws it.

&

c) Put arange of objects on a tray. Let the child look

at them and try to remember the objects. After a few
minutes cover the objects and the child must recall what
the objects were.

d) Look at a picture for a few minutes. Cover it and the
child must recall what they saw in the picture.

e

3. Activities to develop visual sequencing

a) Draw/build something in a particular order. Rub it out.
The child must draw/build it in the same order.

|.Z—
w
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b) Place objects in a certain order. Move them around.
Child must put them back in order

S = ()

c) Show children beads in a pattern. Let them copy this
with their own beads

T
s——

L5: Underlying skills:
muscle control

Children start developing control and co-ordination
of muscle movements from birth. Running around,
climbing, and playing are crucial for this.

Especially in Grade R and grade 1the teacher should
include activities to strengthen

- large (gross) muscle movement

- small (fine) muscle control.

1. Gross motor co-ordination

Gross (or large) motor skills are actions involving the
large muscles of the arms, legs and torso. Co-ordination
of these movements allows children to develop good
posture and core body strength to hold their bodies
upright, and upper body strength in order to be able to
write without tiring.

To develop the ability to co-ordinate the big musclesin
their bodies, children must have lots of opportunity to
run, catch, hit with a bat, jump, skip and climb, including
at school.

2. Fine motor co-ordination

This is the ability to control the movements of muscles
by just a little bit at a time. When we write, we move the
muscles in our fingers and hands in very finely controlled
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movements. It requires practise to develop the smaller
muscle controlin our fingers and wrists. Fine motor skills
are developed through activities and games such as:

- Playing with pick up sticks

- Placing clothes pegs on a line

- Tying laces

- Playing with playdough

- Threading beads

- Drawing

- Cutting paper

- Tearing paper

L6: Dominance

What is dominance?

Dominance is the preference of use of one particular hand
or side of the body (Left or Right).

NEVER try to change
a child’s dominance!

Never force a left-handed
child to write with their

| right hand!
[‘ ] | Left-Handed | Right-Handed
I.aj"l'er Formation Ll‘!‘l‘.r _Fol"md'l'lnl'l

& penci firom right to left a pasnacil Froen laft fo right
. AN AT
How to assess dominance 7\ AN
Observe which hand the child uses to: ;1 O\ /T _‘
- Throw a ball :"'_3‘1 A (A —

- Write with a crayon I Y I 1




- Eat with a spoon Activity 6.2

— Brush or comb his/her hair True or False?

The child will use his/her dominant hand to do these
activities.

Needs of left-handers

Left-handed writers have different needs.

- A left-hander should sit on the LEFT side of a right-
hander so that they don’'t bump each other.

- Teach left handers to position their paper at an angle 1. These children should swap places. A

so that thev can see their writing. left- handed child should sit on the left of a
y 9 right-handed child so that they won't bump

- Left-handed children should hold their pencils as if each other.

pointing at 2 o’clock. True

- Left-handed children will find it easier to make 2. ,Eatl;,es photo the left-handed child has
horizontal letter strokes (like in capital A or the crossing angled his paper correctly.

of a lowercase t) from right to left rather than left to True

right, so that they pull, rather than push the pen. False

L7: Find out more

See app for downloadable resource material.
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Activity 6.3

What kinds of skills do children use to do
the following? (more than one answer can
be correct)

1. Drawing a stick personin a specific
sequence.

Visual perceptual skills
Large motor skills

Fine motor skills
2. Throwing a bean bag to each other.
Visual perceptual skills

Fine motor skills

Large motor skills
3. Writing their names on paper.

Visual perceptual skills

[
LB: REVIEW Fine motor skills

Large motor skills
4. Playing Pick Up Sticks.

Large motor skills

Fine motor skills

Visual perceptual skills
5.Threading beads.

Fine motor skills
Visual perceptual skills

Large motor skills
6. Jumping over tyres.

Large motor skills
Visual perceptual skills
Fine motor skills




MODULE

é

8 lessons in this unit

Writing and
Handwriting

Teaching Letter Formation

L1: What L3: What L4:More  L5:Posture L6:
does it PrlnC|ples writing aboutthe andPencil Assessing
look like? for styledol lesson Grip handwrit-
teaching choose? steps ing
letter
formation

L1: What does it look like?

Watch Video 173. Zaza is teaching how to write the
letter f. Thisis good example of what it means to teach
explicitly. While you watch, notice the steps in the lesson,
which follow the gradual release pattern.

Key points to notice:
Teaching handwriting involves explicitly teaching and

practicing:
1. Pencil grip: How to hold the pencil properly

2. Starting point: Where to start writing

3. Size: How big to write

4. Letter shape: The shape of the letter

5. Direction: The direction of hand movements

6. Positioning & Spacing: Where and how the letters are
placed.

And now watch Video 174, showing Permie teachinghow
to write the cursive capital G.

What are the similarities and differences between
this lesson and how print letter formation was
taught in video 173?

(0o s i T

L7: L8: Review
Find Out
More

VIDEO 173

Teaching Handwriting

Teaching

Letter Formation
Full Lessan

VIDEO 174

Teac

Lutier formation

Cursive




L2: Principles for teaching
letter formation

1. Teach letter formation explicitly

Explicit teaching involves demonstrating while describing
what you are doing, and then taking children through a
process of doing it with you, then doing it themselves
with your help and finally doing it independently.

2. Practice Daily

- Practice every day so that they can form letters
automatically and fast.

- Explicitly encourage children to write quickly once
they know how to form a letter.

- Use a variety of words and pictures to reinforce both
the sound and the letter formation.
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3. There IS a correct way to form letters!

The quickest and most efficient way is the correct way.
The pen should be lifted off the paper as little as possible.
Follow the handwriting guidelines to do this correctly.
Guidelines show the direction of the writing strokes using
arrows, and where to start using dots.

Slower methods cause problems for children. This could
prevent them from developing fluency in their handwriting.
Being a slow writer has far- reaching implications for the
child for the rest of schooling, and in life.
A,
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Explain that the lower
case and upper-case form
of the letter may look

different, but
they SOUND the same
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L3: What writing style do
I choose?

Thereis a correct way to form letters, but thereis no
“correct” handwriting style.

- Schools select their preferred writing style, with help

from their district.

- The whole school must agree on which script will be

used across the school.

- Explain to learners that there are different scripts/

styles.
H-Withouot- Tears Mod Nunuscripi Manus c.r'iP}'s'[mphE
ABCDEEGHIT-| |ABCDEFGHIJ ABCDEFGHLT
CEVMNOPORST KLMNOFRRST KLMNOPCOES
VYWY Fabedef| | TLUWVWXY Zobed:
UVWXY Zabede ghijblmaopgrstuv|  |efghfkmnopgrsiu
fghijkimnopgretar | |wxyzl23¥5678%|  |vwxyzI231567890
ywxyzzausezsio | 0
HANDWRITING WITHOUT D’NEALIAN MANUSCRIPT ZANER-BLOSER
TEARS MANUSCRIPT MANUSCRIPT
Cunniner ainngile . e o Cuneiner aimngile
(AT T T SR N (AT LT En T SR
(IBCHETF Sl
J}E.&%MF Q'KMH[?'F’QE J}E.&%MF
Pl | | gl | TG
W 3.}{55;?3? fzﬁ:ﬁ‘ﬁf&?& """"

HANDWRITING WITHOUT
TEARS CURSIVE

D’'NEALIAN CURSIVE

ZANER-BLOSER CURSIVE

L4: More about the
lesson steps

1. Modelling Letter Formation

Watch Video 173. Zaza is explicitly teaching how to form

the letter “f".

Key points to notice
- She turns her back as demonstrates so that sheis

VIDEO 174

| Tu:!l-_ln_g Handwriting

VIDEO 173

Teaching Handwriting

Modelled

Letter Formation
Describing letters




facing the same way as children. They can therefore copy
her correctly.

- She describes out aloud what she is doing as she forms
a letter. She describes:

> Starting and end point

> Direction of stroke

>When to lift your hand.

- The children repeat the description many times as they
practice on different surfaces.

What to say for each letter

- Be consistent in the words you choose when explaining
how to form a letter.

- Talk about direction and movement such as:
Around

Up

Down

Lift

Dot

Stop

Down to the bottom

- Talk about positioning in the lines.
Some letters have HEADS (h, f d, |, k). This is where part of
the letter will go above the middle of the line.

Other letters have TAILS: (j, y, ). This is where part of the
letter goes beneath the line.

2. Shared letter formation

Watch Video 173. Zaza teaches her Grade ‘s a pattern

ZANER-BLOSER CURSIVE DESCRIPTIONS

JOLLY PHONICS LETTER FORMATION

Letter formation
Start on the dot, follow letter through in the direction of
arrow.

SET 1| Caterpliar latrers

Saaer o e g, il e vy roarl, { O Sary . thee [,
[HT—  and dewn " all th vy rorsd

o the may mvursd, all e way roumd
o, o R ' wp, down ard ik

that will prepare them to form the letter f. This is Shared 1]
Writing — the children are assisting Zaza by giving the iz
instructions, but she is holding the “pen”. o o i gfuﬁmﬁ o o
Key points to notice '
- The chosen pattern relates to the target letter. e
- She emphasises using rhythmic, flowing movements O T L1 T
and even spacing. ———nt | et g
- She explains where to start, how to form the pattern

o B ar aroarn
and where to end. BJAL:::::M pepiveigatll B ) FEST I
Writing patterns prepare children to form the letters
accurately and smoothly. Some teachers give names to VIDEO 173

different patterns. For example:

- Up-down

- Bump-bump

- Swing- swing

- Over and back

3. Guided letter formation

Watch Video 173. Now the children are writing, with the
teacher’s guidance and help, where necessary. What does Zaza
do to help children who are struggling to form the letter?

e Forrradion

Shared Letter

Formation
Patterns and letters
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Key points to notice:
- She walks around checking to see that the children are
forming it correctly.

- She frequently repeats how to form the letter.

- She helps them to space letters correctly

- She uses her hands to guide children’s movements.

- She corrects posture and pencil grip.

- She offers praise and encouragement.

L5: Posture and Pencil Grip

Posture

Correct posture affects the quality of writing.

The teacher should correct any poor writing posture.

- Sit directly in front of the desk with both feet on the floor

- The chest should not touch the edge of the table

- Shoulders should be level

- The writing arm (left or right) should lie on the table
almost to the elbow

- The back should be mostly straight, not bent over

- The eye should be about 30 cm (a ruler length) from the paper

Why pencil grip is important?
- Correct grip facilitates legibility.

- Correct grip facilitates speed and efficiency.

- Correct grip is less tiring. Incorrect grip can make the
hands and shoulders very tired, which affects endurance.

- Incorrect grip is difficult to unlearn. Once a poor grip
has been learnt, it is difficult to unlearn.

INEFFICIENT PENCIL GRIPS

Correct pencil grip

*Pinch the pencil with the thumb and first finger and
rest it on the middle finger. Tuck the third and little
finger in towards the palm. This is called a tripod grip.

* The hold should be light and relaxed.

*The pencil should point along the forearm at about 45’

5
" L
5

% he down-up-down pattem | Siagonsl movements )|
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VIDEO 173

| Teaching Handwriting

Litier Formation

Guided Letter
Formation

THE PENCIL. GRIP SONG |

*— My thumb is bent,
Ponter ponts to the tip, |
Middle Finger uses its side.
ITuckmw.rlasTEane:r‘sné

and toke it For aride. |



* The edge of the hand and little finger should be in light
contact with the paper as they move across the page.

L6: Assessing handwriting

Activity 6.5

Use the Handwriting Assessment Tool to assess a sample
of your own handwriting. What do you need to work on to
improve it?

L7: Find out more

See app for downloadable resource material.

Wiy teach Curtive first?

L8: Review

Activity 6.6
True or false?

1. The teacher should face away from the
learners when modelling letter formation.

True

False
2. While the teacher demonstrates, children
should watch and listen silently.

True

False
3. Children should practice letter formation
on paper only.

True

False
4. Teachers should insist that all children
write with their right hand.

True

False
5.Using a tripod grip pencil grip is the most
relaxed way to write with speed.

True
False
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&4 Writing and
Handwriting

Teaching at different stages of
writing development

8 lessons in this unit

(0o s i T

L2: L3: L4: L5: Stage L6: What L7: Find L8:
Stages of Role Play Stage 2: Stage 4: textsdol Out More Review
writing Writing Experimental 3: Early Transitional use ateach
development Writing Writing Writing stage to
develop
writing?

L1: Stages of writing
development

A Continuum of writing development

We can identify a continuum of stages in the development
of children’s writing. Children do not necessarily move
through these stages in the same way, or at the same age.

Watch Video 193 which shows two school children in VIDEO 193
very different writing stages. What differences do you Teaching Writing
notice? Writing Development

Important points to remember:
1. Stages overlap: The stages of writing are overlapping and Grade R to Grade 3
continue across a child’s school career. While most of the
childrenin the grade will be at a similar stage, there might

be a few children who are either in an earlier or later stage.
Itis important for the teacher to recognise this so as to give
the correct advice and guidance to these children.

2. Ongoing development: Even as adults we are still
learning and improving writing. This is especially so since
the advent of social media which has different writing
conventions and requirements.

Writing Development

Writing stages in the Foundation Phase

The following stages are most relevant to children in the
Foundation Phase. REMEMBER: REET




: Role play stage

: Early writing stage

R
E: Experimental stage
E
T

: Transitional phase

REET

Stage 1: Role | Stage 2: Stage 3: Early | Stage 4: Stage 5:

play Experimental | writing Transitional | Conventional
Preschool®& GrR&1 Gr1&Gr2 Gr2-3... Grd..

GrR

Why is it important to know that writing
develops in stages?

Knowing these stages helps the teacher to recognise
where along the continuum children are and to help them
get to the next stage by providing

- Right input in terms of content and writing ideas

- Right exposure to a variety of texts at the right level

- Right guidance about content, structure and form

- Right feedback in the right doses so that children can improve.

L2: Role Play Writing

What does the role play writing stage look like?

Children experiment with making marks to represent
meaning. This can include drawing

and scribbling. They are playing with mark making.
Drawings are very important at the role play stage and an
important part of children’s writing development.

Child A's Writing in May of Grade 1.
This child is still in role play stage. There is no meaning apparent in this strings of letters.,
As a Grade 1, he should ba at the experimental stage.

Role-Play Writing (Pre and Grade R)

Talks about drawing: Child takks about
awm writing

Drawings have meaning: Understand
that IJf-H'-'l'ng,L represant meaning

Drawing and writing look differant:
Aware that drawing and writing ane
different

Own Nama: Aftermpis to write own ]
name A B A i
Seribbles: Produces droular scribbles oS A "

strings of letters: Uses known leers p— :

or aoproximations often as a string

Stage 6:

Proficient

Gr4-6..

Stage 7:
Accomplished
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Activities to extend children in Role Play stage
- Create a supportive space for writing

- Encourage experimentation with drawing and mark
making.

- Model connections between oral and written language

- Show children that writers make choices

- Direct children to decisions they can make (size, shape,
lines, colours, orientation, layout...)

Watch Video 187 First the teacher discusses the choices VIDEO 187

she made when ma.king her own drawing, ;md theh she |Tnnc=hingHril:Ing

makes space for children to talk about their drawings. She Writing Development

wants to create a supportive space for children to draw - qf
; ; . - = ¥

and write. Think about: Role Hﬂ? H'l‘itll'lg \‘

, Stage -
What else could the teacher have done to model the connections Teacher Activities

between oral and written language?

Assessing in the role play stage

In the role play and experimental stages the focus is not
on correctness but rather on experimentation and the
child’'s imagination and creativity. Conduct formative
assessment and give feedback on how to improve. In the
next writing stages you will be assessing form as well and
content.

Caption Writing

The child is in role play-experimental stage.

*  He has formed some letters correctly (a, g, m...
bt has mixed up upper and lowencase [E, Pl

*  He has slso reversed some of his letters eg. E
and slipped in a number (8).

 Bsisl him to form lEters cormectly (haldb loveer
and upper case),

= Acknowledge his correct letters and ask him to
riad his caption o you,

# Help him to talk sbout the picture and label
some things that he sees.

= Digcuss possible wonds he could use for his
caption

# Help him work cut how mary words he has in
his sentence.

# Encourage him to sound out each word by
idedifvimo what letter it <tas aned ends with

L3: Stage 2:
Experimental Writing

What does the experimental writing stage
look like?

In the experimental stage (Gr R-1), children are aware
that speech can be written down. They experiment with
language and ways of representing their meaning.




Children:

- Understand that there is a one-to one correspondence
-they try to represent all spoken words

- Experiment with familiar forms and topics (e.qg. lists,
captions)

- Use writing to intentionally give a message

- Write with formulaic beginnings such as | can...: |
like......; I have.......

- Experiment with concepts of audience, purpose and
sentences.

- Recognise differences between numerals & letters.

- Leave spaces between word clusters.

Child B's Writing in May of Grade 1.

This child is moving from the releplay to the experimental stage of writing.

He has experimented with ways of
using letters to represent words and
also used a punctuation mark at the

. / end of his sentence.

=y
o aabad lnise Although there are no spaces between
j1ates \words and misspellings, there is
meaning to his writing and the reader
can work out his message.

batanababadlafisokal (Abantwana badlala Isokal)
[Trarsiateds The childram are pliying socoar)

Activities to extend children in experimental
stage
- Support & encourage writing

- Expose children to various model texts

- Read like a writer (discuss the choices the author has
made)

- Build banks of words

- Demonstrate and talk about sentence construction

- Provide formulaic structures for children to copy and extend

- Discuss punctuation

- Build knowledge of text forms (e.g. stories have
beginnings, middle and endings...)

- Model simple planning of written texts.

Watch Video 194. In this Grade 1 class, most children are
in the experimental stage of writing. The teacher explains
the purpose of captions and what they look like. Which of
the teacher activities above can you see in this video?

In this video you saw:

1. Modelled writing: the teacher does all the writing but
she explains her choices to the children.

2. Shared writing: the teacher listens to children’s ideas
and then writes the caption. She thinks out aloud as

she writes each word. By doing this she is showing the
children the link between spoken and written forms.

VIDEO 194

Teaching Writing

Writing Development

Experimental Writing
Stage
Teacher Activities
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Assesssing in the experimental stage

In the role play and experimental stages the focus is not
on correctness but rather on experimentation and the
child’'s imagination and creativity. Conduct formative
assessment and give feedback on how to improve. In the
next writing stages you will be assessing form as well and
content.

This child is in the experimental stage.

* Most of Mr letters are recognisable and th
meaning is Ll-m badlala isoka, .ﬂ'h-
children are play )

* She has written a meaningful caption based on a
picture.

+ She has also used a full stop at the end of her
ﬁpﬁaﬂ?hhw it is nat quite in the correct

+ She is still mixing IID Lome r -lnd lower
case and ks not

y A BOL mﬁl‘b‘u'tﬂllgﬂmwmlﬂt:f
Y B iy Al guidance.
+ She needs help in dediding when te use upper and
Bovoer case and whare 10 [eawe spaces Betwneen her
wiords, She alto needs mone III in Hﬁﬂwrllﬂ‘lﬁ
But her writing (ideag and knowl l:dgﬁ of th
function of a caption) is wery good

L4: Stage 3: Early Writing

What does the early writing stage look like?

Children produce a small range of texts with recognisable
conventions of language & text structure.

Children in this stage will be able to:
- Identify and write key information

- Write a simple recount

- Rewrite known stories in sequence

- Show evidence of some textual organisation
(paragraphs, headings, sub-headings)

- Write simple sentences with correct punctuation

- Use a variety of sentence beginnings

- Experiment with dialogue

- Use a small bank of correctly spelled words

- Use letter-sound relationships to spell unknown words

- Use simple conjunctions to link ideas

Activities to extend children in Early writing
stage

Continue with previous support, and also

- Develop language and vocabulary

- Encourage careful choices about characters, setting
and plot

- Include metalanguage about audience & purpose

- Teach children how to expand, reduce and transform




sentences

- Model how to group sentences together

- Build knowledge about text structure & organisation

- Teach children how to plan their writing

— Teach spelling strategies

- Model how to reflect on the writing process and
product.

Watch Video 195. Permie models a way of

reflecting on one’s writing to see if all the story elements
have been included. How do you know the child is in the Early
Writing Stage?

Assessing in the early writing phase
— Assess form as well and content.

- Expect children to be mastering writing conventions
and be producing original ideas and using language
effectively.

What feedback would you give to the child who
wrote this piece?

Possible feedback:

Wow, you have described the wind storm very well. | like
that you compare the blowing to an angry elephant and
that you include the noise the wind makes. Why did you
leave a line space after ‘mpahlazaba’? The next line is still
part of the previous paragraph.

L5: Stage 4:
Transitional Writing

What does the transitional stage look like?
Transitional writers show increasing control and

VIDEO 195

Teaching in Early

Writing Stage

Activity 6.7
(Insert first video in this unit again)

Watch the second child in Video 193 again
and then choose the correct answers:

Teaching Writing
THET

wWriting Development

Writing Development

Grade R to Grade 3

1. Has she written clear sentences?

No

Yes
2. Does she use conjunctions (joining words
between sentences)?

Yes

No
3.Does the story have story elements
(setting, characters, problem/conflict that
gets resolved)?

Yes

No
4. Has she used dialogue (direct speech) in
the story?

Yes

No
5. What writing stageis this child in?
Experimental writing stage

Early Writing Stage
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understanding of aspects such as organisation,
vocabulary, spelling, purpose and audience.

We want all Grade 3 children to be at this stage when they
go to Grade 4.

In the transitional stage, children
- Compose a range of texts

- Integrate visuals into their writing

- Find, record and organise information

- Write simple conclusions

- Imitate problems/complications from well- known stories

- Write beyond personal experience

- Group information in writing

- Consider audience and purpose

- Experiment with less common punctuation (;;-"")

- Write dialogue

- Use headings & titles correctly

Activities to extend children towards the
Transitional stage

- Continue with supporting children’s writing

- Encourage children to explain decisions

—Teach about characters, events and setting to create effects

- Encourage children to use writing to influence social change

- Extend children’s knowledge of punctuation

- Teach children how to construct & manipulate a variety of
sentences

— Explicitly teach techniques (flashbacks, zoom in, show not tell)

- Model how to reflect on content and structure &
organisation

Watch Video 192. Permie guides children to construct a
descriptive text. First she reads a well written description.
Then she helps children to break down the technique into
manageable bits. How will these activities help to move the
children into the transitional writing stage?

VIDEO 192

Teaching Writing

Writing Davelopment

Teaching in Transitional

Writing Stage

Teacher Activities




L6: What texts do | use at
each stage to develop

writing?

O
Z
E
&)
Z
XL
Role play Early Transitional 0
Z
T 1. Good children's literature- Exposure to good stories and Exposure to a variety of <
Exts read alouds Interesting texts Interesting texts
2. Everyday print everyday talk- Establish word study events Value writing and allow (D
into text (timetables, & spaces children to share writing.
registers...) Use charts to capture and Get children to choose and z
3.  Word walls and children's plan writing research own topics. —
names up Frovide space and time for Use 2C20 (collect, compare, |-
4. BHingual labels of classroom discussions about texts display & discuss) —
objects Take children on print walk to Encourage an interest in m
5. Word banks read each other’s writing words
6. Wall stories Include purposeful authentic Develop an ‘author share 3
7. Creative corner (dictionaries, writing time"
blank cards, pencils, plctures, 7. Organise author visits 7. Encourage children to write Q
objects) for different purposes:
entertaining, persuading, Z
Informing, instructing, —
describing, recounting I
8. Children conduct interviews
and write about them. 2
Ll
Activity 6.8 I-

[Siphesihle strings a few words together:
efama, umama, ulime, imifuno; Imifuno,
ifuna, amanzi & Kufananle, sitye.
Translation: Mom planted vegetablesin
the farm. These vegetables need water. We

L7: Find out more have to eat.]

See app for downloadable resource material.

1. What writing stage is Siphesihle in?

Role play

Early writing

Experimental
2. Which of the following feedback would
help her to improve?

Good work. You'reright, Siphesihle,
vegetables do need water. Can you tell me
more about what kinds of vegetables mom
grows? What else do vegetables need to
grow? Remember to have a space between
your words such as efama/umama. Also put
afull stop at the end of your sentences.

Untidy!
You must remember to add a full stop.

You have not left any spaces between your
words.

Writing Map

of Development

- LA

L8: Review




&4 Writing and
Handwriting

Teaching Writing Overview

8 lessons in this unit

(0o s i T

L1: What L2: Big L3: When L4: What L5: L6: A L7: Find L8: Review
isitand ideas dolteach resources Underlying supportive OutMore
why is it about writing? do | need? skills: environ-
important? teaching muscle ment
writing control for writing-
Model for
Writing

L1: What is it and why is it
important?

What is Teaching Writing?

Teaching writing is about teaching children to convey
meaning in written form. They learn about

- what to include (and exclude)

- how to organise their ideas

- how to ensure that their audience (reader) understands
what they are communicating.

Teaching writing is different from teaching handwriting.
Teaching children how to form letters (handwriting) does
not help them to better writers. It only helps them be
neat writers and to get their ideas down fluently.

The more | read,
the better | write.
The more | write,
the better | read

Teaching writing is linked to teaching reading. Reading
and writing support and strengthen each other. As children
read they are exposed to texts where writers have made
specific choices. As children learn to write, they have to
make choices that will affect how their writing will be read.

Why is it important to teach children writing?

Teaching children writing helps them to write effectively
with the reader in mind. It helps them to structure their




writing appropriately. It helps them to choose words that

will make an impact. Activity 6.9 N
1. Which photos show writing (as opposed

to handwriting)?

Being able to write effectively and appropriately
for the intended audience is an essential skill in
today's world.

R‘-'w The more children read, the better they will

write. The more children write, the better they
will read.

Writing can help develop children’s imagination
and creative thinking.

Writing helps children remember and organise
their ideas. Being able to write a summary of key
ideas is a key learning skill.
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L2: Big ideas about
teaching writing

Big Ideas about Teaching Writing

Teaching writing is about teaching children to convey
meaning in written form. They learn about:
- what to include (and exclude)

- how to organise their ideas

- how to ensure that their audience (reader) understands
what they are communicating.

Watch Video 153. This video introduces 5 Big Ideas about VIDEO 153
teaching writing. While you are watching, compose the rest of
this sentence in your head: “Teaching writing is...” e i Fireg | et g
Key points to remember:

1. Writing conveys meaning. When children learn to write,
they are learning how to convey meaning in an effective
way. They are learning that we write for real reasons (we
have a purpose for writing) and for a particular

Teaching Writing

5 Big ideas

2. Teaching writing is closely linked to reading. Children
learn about writing by reading well written texts.
Children’s reading is supported by their writing. It is not
true that children should only write after they can read
- writing and reading are two sides of the same coin, and
should happen together.




3. Writing must be explicitly taught. Children need to be
taught the different ways of conveying meaning so that
their reader understands their message.

4. Writing is a process that takes time. Learning to write
wellis a process which takes time and practice.

5. Give meaningful feedback. Give children feedback on
how to improve their content (ideas), organisation, and
language, not only about spelling and grammar errors.

L3: When do | teach
writing?

Time allocations

CAPS specifies separate periods for handwriting and
writing. Writing should take place at least three times a
week. Writing should also be done in the life skills lessons
as wellasin both HL and EFAL. This means that it is possible
to write every day, which will make children will progress
more quickly.

Make writing a daily habit!
Try to include writing in HL, Life Skills, Maths and

EFAL
Grade | Handwriting Wiriting Weekly Waeekly
total total

Writing

Handwriting

GrR Hand-eye co- Drawing, "scribbling” and

ordinationand play ~ marking paper

Grl 15 min x 4 times a 15 min x 3 times a week 1 hr 45 min
week

Gr2 15 minutes perday 2 15 minutes per day 4 45 min 1hr
times a week times a week

Gr3 15 min x 2 times a 20 min x 3 times a week 45 min 1hr
week

Children need a few lessons to write one piece

Some writing activities, such as writing daily news, can be
donein one lesson.

However, when children are learning to write in a particular
genre or when they are writing a longer piece they need
more than one lesson.

In Grade 1, have a one-week writing cycle:

- Writing lesson 1= Shared writing. Brainstorm the
content of a piece of writing in the chosen genre. Then
do shared writing, using a writing frame.

- Writing lesson 2 = Paired or independent writing.
Children write on their own, using a different but

A one-week writing cycle (good for
grade 1)

Lesson3d @ Lesso

Finish off and Shared
publish Writing

Lesson 2

Paired or
Independent Writing _g

grade 2-3)

Lesson 4

Independent I ent
wWriting Whriting




similar topic. The teacher provides help and support and
informal feedback.

- Writing Lesson 3 = finishing off and publishing. Let
children check their work and write it neatly. Make it
public by displaying in the classroom or sending to the
intended audience (e.g. give the card to your mother), or
reading the work aloud.

As children write longer texts, the writing cycle can
become longer. For example:
- Lesson1 & 2 = Modelled text & Shared Writing

- Lesson 3 & 4 = Independent writing

- Lesson 5 = Feedback

- Lesson 6 = Revision & Publishing

L4: What resources do |
need?

1. Model texts of different genres:

Children will have a better understanding of how to write
in a particular genre if they are shown examples (models)
of the genre. . Read and discuss different texts (e.g.
Stories, birthday cards, recipes, recounts) so that children
can see how they differ.

- For each genre, discuss the choices the writer has
made about

- audience (who it is written for)

- purpose (why it is written)

- language and structure (how it is written)

For example, a Mother’s day card is written
- for your mother (audience)

- to tell her how much she means to you (purpose)

- includes a short greeting and a message and is signed
with your name (e.g. Happy Mother’s day! Thank you for
all you do for me. Love from Sandie)

2. Use writing frames

A frame is a structure or outline to guide children with the
content and organization of their writing. Frames can be
visual or textual.

8 s P~

O
z
|:
3
@]
Z
<
L
Q
Z
!
O
=
=
14
3
O
Z
L
O
<
m
-




In Video 187 you will see Permie using the visual frame
of a hand to teach about the five elements of a story. She
gives children a textual frame to guide their discussion
and planning.

If you GOOGLE ‘writing frames’ or ‘frame for writing
= [ "you will find various sites that provide
downloadable, free writing frames. Here are a few
examples for other genres.
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L5: Gradual Release Model
for Writing

Show & discuss a model text (when introducing a new genre)

i

Shared writing (write a similar text with children)

1

Group Guided Writing (children write a similar text in pairs or a
group, with teacher assistance)

1

Independent writing (children write a similar text individually) i

Teach writing using the gradual release model.

Watch Video 154 which shows Gradual Release through
the CAPS writing activities in Grade R/1and Grade 3. Think
about: Are the writing activities different in Grades R/1and 3?

Points to notice:

1. Modelled Writing occurs in Grade R and Grade 1and

not usually in other grades. However, in other grades the
teacher shows and discusses a model (good example) text
before shared writing.

2. In Shared Writing
- Both teachers involve children in the process

- Both teachers scribe as the children give input

- Both teachers ask questions to clarify the input from
the children

- Both teachers read through the text when they have
completed the writing.

HOWEVER in Grade 3 the level of work is far more detailed and more
demanding.
- The teacher provides more detail about story types.

- She uses the genre terms such as: characters; setting;
problem, resolution

- She also models how to read through one’s work and
how to continually improve and revise.

3. In Guided Writing, guidance can take the form of
- Group work: Allow children to work in groups or pairs
(it’s less scary to write in a group than it is on your own!)

- Clear instructions: Give clear guidance about what
they need to do (e.g. talk about how they will include the
five elements in the frame in their own story.)

VIDEO 154

Teaching Writing

Oy

CAPS Writing
Activities

Gradual Release

A
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- Assessment criteria: Tell children how their writing will
be (or not) assessed

- Time to talk: Give children an opportunity to talk about
their ideas before starting to write.

- Give a ‘writing frame’ that guides their writing

- Productive feedback: Walk around the class and give
encouragement and advice on improving their writing.

4. Independent writing

The ultimate aim of teaching writing is that each child will
be able to apply the writing skills they have learnt on their
own. There are a number of things that a teacher can do
to support children writing independently:

- Provide children with clear instructions on what they
must write (in terms of genre, length, audience and
assessment criteria).

- Remind children to think about the choices they make
in their writing.

- Encourage children to read through their writing and
edit where needed.

- Offer guidance, feedback and opportunities for
children to improve their writing.

- Display and publish children’s writing.

Wriging activity Modelled Writing Thared Writing Guided Writing Insdmpendant Witing

{hapgens mainly in |wrually hapgers
Grade R and arly after shared reading
of & slmilar 1ext)

Dedinition Teacher Afier havieg Children write {in Childrenry out
demnonstratis wilting  oplained festuresol  pairs/groups] with princerily learnt
Behuaviours and thessmetestduring  the puidsnce of writing bechaiques on

werialises thanking shared reading, the frame & feedback. their own,
invnhved with thirse Eidschir works with

behavigurs. the children to jointly
compose and write a
it 1aguther,

Key features The teacher is the The teacher writes Children work in The teacher provides
wpirt and the ey Eha childnen 5 Breups 1o produce & Beah infoemal and
children obderve her. ideas, She elicits tent, They canuie the  Formul feedback 1o
A5 she wribes she these ideas by asking  weriting framee that each child and gives
stk algnsd dbenit themm appropriate wilh ued in tha them & epportunity
what she is thinking raestiors, They vie shared writing to fevise and
and doing. the ideas towrite a process. The teackher impeowe. The teackher

it Leguther, using 3 Bhvirs Teadback an alen allgear childnen

wiriting frame. oantent and farm. to thane fpublish
theirwork with a real
Budiande.

See Teaching Writing and Handwriting Addendums page 60

Gradually reduce your support: Children need a number
of opportunities to write in the same genre. However,
they do not need the same amount of support every
time. Ultimately, you want them to be able to write
independently without the scaffolding of a writing frame
and without your assistance. Therefore, over time, you
should gradually decrease the support you provide for
writing each genre.

For example, to teach children how to write procedural text
(eg arecipe, an experiment, how to make something),
- First complete the full gradual release cycle.

- A few weeks later, give the task of writing another
procedural text. However, instead of doing a shared
writing activity, now facilitate a discussion about the
features of the genre, referring to the poster.

Activity 6.10

Drag and Drop

Link to match the CAPS writing activity with its
purpose.

Tomovide wepor and a
sirusture &5 children when
1Ry mrite




- Once they are familiar with writing in that genre, they
can go straight to independent writing.

L6: A supportive
environment for writing

Help children think like writers
To ensure that their readers will understand their
message, writers need to think about:

WHO (audience) WHY (Purpose] WHAT should 1 say?  HOW [organisation
[content & language)  and format)
Who am | writingto? Wiy am | writing?
What do | want to What must | include?  How should | package
achieve? And exclude? iy content and what
Is the best form to
use? Whatsapp?
Poster? emall? Story?

Counter the fear of writing

Children (and adults) often fear writing and avoid doing
it. You may hear learners say things like, “I'm not a good
writer” or “I never know what to write!”. This is very
common. They may try to avoid writing if at all possible.
To counter this, value experimentation and making
mistakes: Help children to understand that mistakes are
part of learning to write well.

L7: Find out more

See app for downloadable resource material.

Writing Map
of Development

L8: Review

Fear of writing: Children (and adults) often fear writing.
That is because they have not been taught HOW to writs

s ';-.#-\‘. "
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Activity 6.11
True or False?

1. Writing is taughtinisolation of reading.
True

False
2. Children know how to write and do not
need to be taught writing.

True

False
3.If 1 teach children how to do handwriting
then they will know how to write.

True

False
4. Children only need to know how to write
stories.

True

False
5. Writing is key to learning.

True

False
6. A teacher should teach both the HOW and
the WHAT of writing.

True

False
7.The Gradual Release model applies to
teaching writing as well as to teaching
reading.

True

False
8.1 need to teach children how to read texts
like a writer.

True

False
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&4 Writing and
6 Handwriting

A genre and process approach to
teaching writing

5 lessons in this unit

@ oo &

L1: What L3: L4: Find L9: Review
are process Teachlng Teaching Out More
and genre? about the
genres narrative
genre
with the
process
approach

L1: What is it and why is it
important?
While there are many ways to teach children how to write,

the most effective is to combine two ways:
- Treating writing as a process

- Explicitly teaching about writing genres

This unit will explain what is meant by these two
approaches and how both approaches work together to
produce confident writers. The CAPS supports using this
approach to writing.

1. The writing process

No one can write a perfect text at their first attempt.
Writing well takes time. It requires thinking, planning,
reading, drafting, talking, revising, rewriting and then
publishing (sharing it with an audience). We can organize
these parts of the process into 5 stages:




2. Genres (text types)

Different types of texts (also called different genres) have
different

- purposes

- language

- ways of arranging information

- audience

When children know why a text is written, who it is
written for and what needs to go into the text, they are
more able to create their own texts.

Children need to be explicitly taught how each text
(genre) is different so that they can write these genres.

3. Explicitly teaching genre and process

When explicit teaching writing, teachers:

- In Shared Reading, provide many examples as models
of good writing in the genre.

- Use these models to identify the features of the genre

- Provide writing frames that help children to structure
and organise their ideas

- Give space and time to share ideas and talk about what
they want to write

- Provide feedback and opportunities to improve their
writing.

L2: Teaching about genres

Features of genres

Here is more information about three important genres
that you will need to teach in the Foundation Phase. There
is more about this in the module Teaching Comprehension
(Module 5, Unit 4, Text types)

Reading fwriting
FChivitees

Type of text & Examples

Farrwitew [isory]  The Thees Litie Pigs Baginning, |setting & Livealy pavt 1eese Bpading sroris; aachiog
‘To entertain Fabiri charsctan S witwedd wory ; dhatid
e Pabiahilie | o D8 & dhrect spEnch WAL Sing Db SATUCTUNE
el anpanded] dj ELEF L
Esfing ] Eveiils inually
LESE ] Mewipaged Bl Orhsmaiien [beginning Simiphe Bt DanE Tirvaelines; iing Rnking
To retell ewents Facebook post which seby the wcese] Action wertn waprch; walng fhme words
Repit O 5 Sty Evenls in of der of Bme L b b e, whn, thedealted, Mo
Evahution |ostsonal]
Procedura Boope Rtatevials Hised Beading and iollowing
Ta give It for domg Lt of malprish nivded gt e v b Frcipar; inahng imSntion.
AT Tething Hosw 0o oo Bt i v dar Sieps rumberned of inficated  on malking things; weiting
by i, than, Shersalter instrogtea sfter making
TemaE present T g BTG FEm.
e garrec peder
Dikary Dary of 3 Wimgy i Dite Perional and indormal
To Rt doven Salutation [des Dlary_| ivaiallly vl o {1 wari)
pirsonal feelings Paragrapha of
il racond aeenkl et Teelingi/dreass_

See Teaching Writing and Handwriting Addendums page 61

Activity 6.12
Drag and Drop

Arrange these stepsin the correct order to
show the process approach.

Drafting
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See Teaching Writing and Handwriting Addendums
page 62-64

The teacher does the various CAPS writing activities
(starting with shared reading, moving to shared writing,
guided writing and independent writing) over a week or
two with each genre (text type). Within these activities
the teacher demonstrates and guides the children

to show them that writing needs planning, drafting,
feedback and revising and then publishing..

Wiriting Rctrstian Mhodaliad Wrting |manky Shared Writing
o Grads B)
Texts b0 b veriften T R A,
Ffeimation
= e
= - Wil —
_Boak review }I
Teachen” rods & Gr R-beacher models +  Sart writing lesson +  Fpowide chidren with =  [ach chid prodeces o
Wit Lo e it has wAth & MODEL 1ean & WEITING FRAME e ol ThasE 2
o paapae | dbcuss sl ence, and asselment = Tomdber con ghe
& Ao Geade B the purpose, language, ariteria puddance i the
focus i o Shased, strutune & * Gt children 1o talk proceds of childeen
psideed arvd IR about and use the wing, beather notds
Independent writing.  *  Talk sbout wrter's frame to producs 3 o aseess fnal
chowes. L] aradact
= Bobntly wente sl with DA peodactees
children cn Flig chart. Teedback & guicance
thrcugh this process,
Childien's sole Thihen Intem amd Childewen pewithe ingut for  Oaidioess weank on tex Faclalikl woitem, thes
g with 'y e, funsally o & proep] using oo fest,
. Hhe frame and present o
shnt

See Teaching Writing and Handwriting Addendums page 65

L3: Teaching the narrative
genre with the process
approach

Watch Video 155, which shows parts of a series of
lessons on writing narrative text. At each stage, notice what
the children are doing, and what the teacher is doing.

Key points to notice:
- Teacher reads a text and highlights how the writer has
made choices and used conventions of writing.

- She introduces a writing frame to show these
conventions in a graphic way.

- They do shared writing, where children participate in
brainstorming, planning and writing a class text.

- They use the writing frame in guided writing where

VIDEO 155

Teacing Writing

A series of
Writing lessons

MNarrative Text

© D i




children practice in a supported way.

- The teacher gives feedback to support their writing.

- They write for an audience (the class) and they share
their writing with the audience by reading it aloud.

Stage 1: Planning

In the planning stage, show and discuss a model text and
then do shared writing to teach how to write the genre
concerned. Then let children start planning in pairs
Permie devoted a number of lessons to planning. This is
really important to do and is where most of the work on
teaching genresis done. Children become familiar with all
aspects of the genre as you go through examples of the
text type that you want them to write. Discuss:

- Purpose: Why the text is written

= Content: What is included? What makes a good story?

- Language: What kind of language helps the story be
enjoyable & interesting e.g. direct speech

= Structure: How the information is organised

= Conventions: The rules (conventions) for this kind of text.
For example, stories often start with ‘Once upon a time...’

Stage 2: Drafting

After having discussed their story ideas and completed
a writing frame, children now write down a first draft of
their story in pairs.

Stages 3&4: Teacher feedback & Revision

Permie walks around and gives them feedback on their
writing. Children have a chance to revise their writing. Note,
that all thisis happening in pairs. This all happens with a group.

L4: Find Out More

See app for downloadable resource material.

L5: Review

Activity 6.12
Drag and Drop

Arrange these stepsin the correct order to
show the process approach.

Al childiren 1o read each |
ather's recipes and
Coemiment on {heem.
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&4 Writing and
Handwriting

Teaching Creative Writing

4 lessons in this unit

@ o s

L1: What L3: Using L4: Review
is Creative Stlmulatlng “Quick
Writing Creative Writes”
and why Writing
isit
important?

Using the genre approach helps children to write texts that are structured conventionally. This should not stop them from being
imaginative or expressing their ideas in interesting ways. However, sometimes writers move away from these conventional
structures as they play and experiment with language and find new ways of writing it. We call this creative writing. Creative
writing should also be encouraged at school.

L1:What is Creative
Writing and why is it
important?

Creative writing refers to writing that is imaginative and
interesting. It is writing (or drawing) that shows new ideas
and original thinking. It forms an essential part of a child’s
development.

Creative writing:
- Gives children an opportunity to express their own
ideas and feelings

- Stimulates their imaginations

- Encourages them to play with sounds and words

- Develops their language

—Is fun




of balng imaginative and interasting.

Do some genres lend themsalves  Yes, Storles, poetry, songs, rhymes, descriptions, diaries and cartoons tend to
more to creativity than others? be mare creathve than other forms of writing.

ummwmmm writing bessons,
include creative o &um gﬂmmmmﬁn

See Teaching Writing and Handwriting Addendums page 65

L2: Stimulating Creative
Writing

Create a supportive environment in the classroom that
encourages and values
— Curiosity

- Imagination
- Word Play

- Creativity

Do this by using:
— Colourfulinteresting materials

- Encouraging talk and praise

— Creative Spaces where children can play and have fun
with language. Writing builds on the oral.

Children usually need to be stimulated to write
creatively. This can be done in many ways.

Watch Video 190, which shows various activities
which can be used to stimulate creative writing. What
instruction would you give to get children writing
creatively after these activities?

Points to remember:

1. Playing with language. Provide opportunities for
children to play with words, language and forms of
writing. Use different texts and different forms such as:

- Poetry, which provides opportunities for children to
enjoy language

- Song to develop language and concepts

Once children have heard the poem or song, they can try
to write their own.

2. Drama and role play: Allow children to make up plays

VIDEO 190

Teaching Writing

Writing Development

Stimulating Creative

Writing

Poems, Songs, Drama
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where they get to create the words and actions of a story.
Once they have acted it out, they can write it up as a play
orashortstory.

3. Pictures are a great starting point for writing. You can
find pictures in magazines and online in Google images.

4. Cartoon strips and comics are an excellent resource
for writing a range of genres. They can be used as writing
prompts and inspiration for writing.

5. Graphic prompts such as venn diagrams and timelines
are also good stimuli for writing. Create these together
with the class.

L3: Using “Quick Writes"

Quick Writes is a method of helping children to get their
ideas flowing and onto paper quickly. You can use it during
the planning stage, instead of a brainstorm. Children write

for 3-6 minutes on a topic they know. VIDEO 197

Watch Video 197. Permie uses the quick write method Tﬁgﬂ'g:ﬂlla:ﬂrll:ﬂﬂﬂ

with her Grade 3s. How does this method help children to get NS

their ideas onto paper quickly? Getting the ideas
flowin

Three key things to remember about quick writes: Quick Writes
1. Teacher is a writer: The teacher shares her knowledge

of a topic and then she herself writes (in front of the
children) on that topic.

2. Talk is important for writing: Children have an
opportunity to talk to partners about their topics before
they write.

3. Focus on content not accuracy or language: The focus
is not on spelling, grammar or language but on giving the
child a chance to write quickly on a known topic.

;JMVhatdSE

/ youthink
. o % " happened 7
L5: Review . Whydidit  here?  Howdidit
" happen? happen?
What will :
How creative are you as a writer? Choose one of these happen
three pictures and use them as a stimulus for writing your B
own short story. Think about the questions in the star ' When Where
before you write. did it did it
happen? happen?
When you have finished, reflect on how you felt being " Who was

asked to write this piece. Do you think that your learners \ involved?’
are likely to feel the same when doing creative writing?




Activity 6.15 Review
True or False?

1. Creative oral language helps children
with their writing.

True

False
2. All children are creative, so the teacher
does not need to spend time on creative
activities

True

False
3. Using songs in the classroom is a waste
of time.

True

False
4.The teacher needs to encourage children
and praise them for their creative efforts.

True

False
5. Creative writing should only happen
after the children have completed all their
formal writing tasks.

True

False
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&4 Writing and
Handwriting

Teaching Language,
Grammar and Spelling

3 lessons in this unit

o o

g L2: L3:
Teaching Teaching Review
Language Spelling

and
Grammar

In order for children to learn to write well, teachers need to explicitly teach aspects of language such as grammar, language
structure, spelling and punctuation. This is especially important for Grade 3. This teaching should happen in the context of the
writing lesson, but it should not interfere with the creative process. Editing and proofreading can happen in the last stage of the
writing process.

L1:Teaching Language
and Grammar

Language and literacy teachers need to explicitly teach
language, grammar and spelling. This is best done in the
context of a story/text and not as an isolated worksheet.

Teaching grammatical structures

Watch Video 199. In this video you will see three
examples of teachers teaching language in context.
First you will see Permie, during a Shared writing lesson,
teaching the children to check for coherence. Then you
will see Zaza teaching punctuation marks in context. The
third example shows Permie teaching sentence structure VIDEO 199
in EFAL, using a sentence frame. Finally, you will see
another example from an EFAL lesson, where Permie Teaching Writing

Language. Grammar and Spaliing
teaches about concord.

How does teaching language/grammar in these lessons help extend E%_aucgi:ng Grammatical
children’s writing?

ures

Points to remember:

1. Language rules: Provide children with language rules
as well as the correct terminology to discuss these rules.
This helps writing.

2. Provide sentence starters, particularly in EFAL and in
Grade 1. (e.g. | like...; My favourite clothes are...; When |




went for a walk, | saw....)

3. Do explicit sentence work with children on:

- Joining sentences: Give them two (and later more)
sentences to join. At first provide possible links words,
then later let them supply their own.

- Changing sentences: For example, get children to
change a statement into a question, into an exclamation.

- Expanding sentences by adding descriptions, clauses,
phrases.

- Reducing sentences by removing descriptions, clauses etc.

What language structures and punctuation
must | teach?

In the table below, some items do not apply toisiXhosa. Use
your CAPS document to draw up a similar list for isiXhosa.

Punctuation Parts of speech and Contences Paragraphs and texts
their relatlonships

Types of panctuation: Parts of speech; Types of sentences: Grouping refated

Capital letiers, full stops, Houn, varb, sdjective, adverb, A statement infarmatian

quirilicn marks, entlamition PIOAGUR, prEpatitsn, A guiilion

mnarks, djective, conjunction, A command

quotation marks, colons, semi  interjection (eclamation]. An exclaenation

cotons, hypheni, dishas, atiche.

brackets B elipain.

LUses of punctuation: Relatiornihips Between How sentences Writing b cohetive

Wikt i tha Tunsticn of sach parts of speech: constructed: paragraph:

punctuation mark-what does it subject-vert agresmaent Simple sentence Topic sentences

do? concord Ceenpound santence Supporting sentences

iniking words.

How sentences Writing cohesive
manipulated: paragraphs to schieve &
bentarce combining coherent text:
Sentenoe expanding Compare & contrast
Seniterca reducing Cauig and eflect
Sentersc transforming Listing and sequenting

See Teaching Writing and Handwriting Addendums page 66
Images below refer to activity 6.15
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Activity 6.15
Refer to Images on the left

1.Choose the answer which best describes
the purpose of the activity in ‘lmage A'.

It helps practice getting agreement right.

It helps children to be aware of correct
tense use.

It encourages children to vary how they
describe things, by using synonyms.
It helps focus on spelling and form correctly.
It helps children to give more detail
about actions (i.e. to focus on adverbs/
isihlomelo).

2. Choose the answer which best describes
the purpose of the activity in ‘image B'.

It helps focus on spelling and form
correctly.

It helps practice getting agreement right.

It helps children to be aware of correct
tense use.

It helps children to give more detail
about actions (i.e. to focus on adverbs/
isihlomelo).

It encourages children to vary how they
describe things, by using synonyms.

3. Choose the answer which best describes
the purpose of the activity in ‘image C'.

It helps practice getting agreement
right.

It encourages children to vary how they
describe things, by using synonyms.

It helps children to give more detail
about actions (i.e. to focus on adverbs/
isihlomelo).

It helps children to be aware of correct
tense use

It helps focus on spelling and form
correctly.

4.Choose the answer which best describes
the purpose of the activity in ‘image D".

It helps children to give more detail
about actions (i.e. to focus on adverbs/
isihlomelo).

It encourages children to vary how they
describe things, by using synonyms.

It helps practice getting agreement right

It helps children to be aware of correct
tense use.

It helps focus on spelling and/or form
correctly.

5.Choose the a nswer which best describes
the purpose of the activity in ‘image E'.

It helps practice getting agreement right.

It helps children to be aware of correct
tense use.

It helps focus on spelling and form correctly.

It helps children to give more detail
about actions (i.e. to focus on adverbs/
isihlomelo).

It encourages children to vary how they
describe things, by using synonyms.
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L2: Teaching Spelling

Learning to spell is part of learning to write

Watch Video 198. VIDEO 198
Impo-rtzant 1':hings to |.'em.ember about Feaching s_p_elling: Teaching Writing
1. Writing gives spelling its context: without writing, Language, Grammar and Spelling

spelling has no purpose and no audience.

2. Spelling should not be the main focus of writing: While
spelling is important as the child progresses through
school, it should never be the only focus of writing. First
allow the children to generate ideas and write first drafts
without focusing too much on language and spelling.
When redrafting and proofreading take place, you can
place more emphasis on spelling.

3. Teach spelling in context: One of the best ways to teach
spelling is to do it within the context of everyday reading
and writing activities.

4. Instill a curiosity about words: Give the children
opportunities to investigate and analyse words and daily
opportunities for authentic writing.

5. Writing improves spelling: The best way for children to
learn how to spellis for children to WRITE! Young spellers need
to write daily (about their families, their weekend, their news...)

Teaching Spelling

INVENTED SPELLING

Stages of Spelling Development S

When we spell we use:
- knowledge about letter-sounds

- visual memory

- knowledge of common patterns, rules and, in English,
exceptions to rules

Because children’s knowledge and skill in these things . a
develops over time, they go through recognisable stages ] :
of spelling development. L |\ \

Invented spelling

As you can see from this table, in the early stages children
“invent” their own spelling of words.

Encourage invented spelling in early writing, while
helping children to listen closely to the sounds of the
words they want to write. Allowing invented spelling is
important because:

- It helps children work out the spelling system

of a language

- It frees them to capture ideas when they write, rather
than focus on correctness

What words do children need to learn to spell?
- High frequency words

- Words they ask for to use in their writing




- Topic words from other content areas

Strategies for learning spelling

Using the Look-Say-Write method

Visual memory is important. When children are trying to
remember how to spell, get them to write the word down.
This Look-Say-Write method is useful. It has 5 steps:

- Look at the word and say it to yourself

- Close your eyes and picture the word

- Open eyes to check if you're right

- Cover the word & write it

- Check if you're right.

Some strategies to teach spelling in isiXhosa

Sy the word as it is
spait:

w-Lwe-si-thathu

Chunking:
Syllables: ya-bele-kn
Morphemes: </ -va-balek-a

Use speiling patterns:

Hismbs, hambs.
thamba

Some strategies to teach spelling in English

Soy the word sa it in npelt;
Chunking:
Vs viseal | meditony mamony: Segment the woed latn
[p— d-h.:;hnlm_ﬂ—n
mmmmmw- Cot-er-pitar
GEOURAPHY
Usespelling
pattams)gererafizstions:
Touch ke g s wad, cpud, should
Weekly Spelling Tests

One of the most manageable ways of ensuring that children
learn spelling is to give them a weekly spelling test.

- Test words which have been written up on a word
wall/ weekly word list.

- Encourage children to keep word lists in their books
(both for HL and for FAL)

Watch Video 131. Permie is giving a vocabulary and
spelling test.

L3: Review

VIDEO 131

Teaching Vocabulary

Weekly test

O

Activity 6.16
True or False?

1. Teachers should correct all spelling
mistakes at all grade levels

True

False

Review Activity

Look at this extract from a lesson plan for
Grade 2. Choose the best answer for the
questions.

1. Awriting frame for this task should
include words like first, second, then, after.

True
False

2. A writing frame for this task should
include leaving a line between the
paragraph about Saturday and the
paragraph about Sunday.

True
False

3. When the teacher gives feedback she
should always point out chidren’s spelling
mistakes.

True
False
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&4 Writing and
Handwriting

Assessing Writing

5 lessons in this unit

@ oo &

L1: What L2: L3: L4: What L9:
iswriting  Formative Summative does CAPS Review
assessment  Assessment ~ Assessment  say about
and why of Writing  of Writing writing

do we do tasks and
it? writing
assessments?

When assessing writing, we assess both the what (the content and ideas) and the how (form, structure, grammar & spelling), though
these are not necessarily all assessed at the same time. Writing is a process: allow children to improve their writing by giving them
useful and productive feedback and real opportunities to improve their writing before assessing the final product.

L1:What is writing
assessment and why do

we do it? FUWATNE SUMMATNE

throughout the PROCESS of writing.

What to assess and when? r/

Assess the process and the product: Often teachers | S _
only think about assessing the final PRODUCT of writing. - ——
However, it is important to assess and give feedback ] {H[F [ I EU[STS

When assessing writing the teacher should assess:

- DURING the writing process (usually informal
assessment, also known as formative assessment)

- At the END of the writing process, the final text (known
as the writing PRODUCT) is assessed (this is often formal
assessment, also referred to as summative assessment).

Enjoyment: Let the children sometimes write simply for
enjoyment. Here they can focus on the content without
getting to hung

Why do it?

- Assessment provides feedback to learners.




Activity 6.19
Drag and Drop

- Assessments show progress and gaps. If done
well, assessments give essential information about
children’s development and progress as well as areas

. Drag and drop the statements into the
that need improvement.

correct boxes.

- Assessment helps the teacher to know what help
learners need.

L2: Formative
Assessment of Writing

This kind of assessment is ongoing during the writing
process.

The primary aim is to give the child feedback on what is
good and what to improve, so that they can eventually
present a well written product.

Ways to assess formatively during the
writing process

1. Teacher observation and feedback: The teacher
observes the children while they are engaging in
writing tasks and provides constructive individual oral
and written feedback on drafts.
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2. Peer feedback: children read their stories to each
other (in pairs or groups) and they give feedbackin a
structured way.

3. Self-assessment by writer.

1. Teacher observation and feedback

This is more than just watching children. As the teacher
walks around, she should be observing and guiding

the child on the following (depending on the stage of
the writing process): his kind of assessment is ongoing
during the writing process.

*  Doas the child * How easily canthe  + Doesthe child work = Does the child use
Identify the purpose child transcribe at aword, senbence, feedback to improve
and audience of the his/her ideas? paragraph level? hisfher writing?
text? * Does the child write  «  How does the child Hawve corrections

*  Doas the child know fluently? note down feedback?  been made?
how to generateand  +  Is fluency being *  Does the child use a D the child seem
organise ideas? hampered by spelling  checklist to improve satisfied with his/her

=I5 the child using the and grammar? writing? product?
writing frame [ *  Which strategies *  Does the child read ‘What attention has
structure to organise does the child use for through his/her been paid to
ideas? spelling unknown work? presentation?

= Has the child referred words? *  How does the child
to the reading text add more detalls?

[maodelled genre)?

See Teaching Writing and Handwriting Addendums page 66




Giving constructive feedback

It is very important that the teacher provides both
encouragement and writing instruction to children while
they are writing. They will only improve if they see that
their writing is being read and they are given productive
feedback and encouragement on how to improve it

u.uuuu-ﬂu'i‘
e o b ot it
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Using an editing code sheet for written feedback
When you provide written feedback on children’s writing, use
“codes” as shorthand to show how the writing can be edited.

Check spelling

Check grammar

Check punctuation

Needs a new paragraph
Greatidea/good sentence
Leave this out

Not clear-rewrite

Details missing-add

uw
>+ OO v 9Y

Something missing (something doesn’t

make sense here)
EDITING CODE SHEET

Teach children what the codes mean and place a poster on
the wall so that children can refer to it and do corrections
and revisions on their assessed draft.




2. Peer feedback: using a template

Peers are a fabulous resource to provide feedback on each
other’s writing. But they need to be taught HOW to do
this in a constructive way.

TWO STARS and A WISH
v" The stars refer to what is good/enjoyable
about the writing.
O The wish tells the writer what the reader
would like to see/ what is missing/ what is

needed.
| Two stars and a wish
I really My | wish you
Like... favourite would tell me

part is... more about...

ATEMPLATE FOR PEER FEEDBACK

- Provide a template / structure for them to use when
giving feedback.

- Model how to use this template /structure and practise
using it with them.

= Monitor while they do it independently.

Peer feedback with a checklist

Another structure for peer feedback is a Checklist,
especially designed for that specific genre. In groups
children share or read out their writing and then the group
uses the checklist to provide feedback.

1. Chosen a relevant title for the story?

2. Described the setting (time and place)?
3. Described characters?

4. Introduced a problem/conflict?

5. Developed the problem?

6. Resolved the problem?

AN EXAMPLE OF A CHECKLIST FOR PEER FEEDBACK IN GRADE 3

Watch Video 195. Permie is modelling how to go
through a check list during formative assessment. Having
modelled this, she will be able to set up peer assessment
using a checklist.

VIDEO 195

Teaching Writing

Writing Development

Teaching in Early
Writing Stage
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Notice how encouraging Permie is and how she gives
Thando a chance to revise and add a title. Thisis an
excellent example of formative assessment thatis
productive and provides children with a chance to
improve their texts

3. Self-Assessment

Reviewing and Revising

Teach children how writers review and revise their own
work to ensure that they communicate their ideas as
effectively as possible. Here are some of the aspects that
writers focus on when they do well:

Look at sentences
Does each sentence make sense?
Are any sentences too long?

Canny | poenbine any sentences?
Can | add more detail to make

/ sentences more interesting?

*  Have | used different sentence

Look at words
Have | used & variety of words?
Can | swhatitute & more
interesting word?
Do vy words tell what | mean? \

Reviewing types?
& Revising
my writing
Look at paragraphs
Look at the whole text / \ * Dol start with an interesting idea
= Have | read through the whole or hook?
et vo mysell of someone else? *  Have | grouped ideas will?
= Dvpes my writing make sense? = Are my ideas logical?
= Dawes mry writing Mow? = Are my senbences linked to each

other within the paragraph?

It's a good idea to have a chart like this on the classroom
wall, for children to refer to. It can be used in sections.
For example, if they have been learning about sentence
building and construction, children can use the orange
block (sentences) to assess their sentences.

Proof reading
Proof reading means checking the technical aspects of
writing such as spelling, grammar and punctuation.

This usually happens just before the final product is
handed in.

Get children (especially Grade 3s) into the habit of
checking their writing for errors.

PROOF READING CHECKLIST

1. Have | checked the spelling?

2. Have | used all the necessary
punctuation?

3. Did | start every sentence with a
capital letter?

4. Does every sentence end with a
punctuation mark?

5. Have | checked tense, subject-
verb agreement, and word order?

Activity 6.20
Drag and Drop

Below are comments that a teacher has
written about a child’s story about a jackal.
Drag and drop to match the comment and
the types of feedback.

Drag and drop the statements below to the
correct boxes.

¥eep up the good work,
phal

Comment to
show that you
have read the
text.

Comment on
what can be
improved




L3: Summative
Assessment of Writing

In summative assessment, the teacher assesses the final
writing product.

Various tools can be used for this, such as:
- Checklists

- Rubrics

Discuss these tools at the START of the writing process, so
that children know from the beginning how their writing
will be evaluated.

Checklists

A checklist is a list of criteria that is used for assessment.
It will be similar to the one used for the peer review but
now you will add marks.

Checklist: Structure of Narrative Writing
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1. A relevant title for the story? (2)
2. Described the setting (time and place) (2)
3. Described characters? (2)
4. Introduced a problem/conflict? (1)
Psbric to assess Early and Emergent writing {Grade R-1)
5. Developed the problem? (1) e e o e e
6. Resolved the problem? (2) e -
ey EESESELTTTT
TOTAL: 10 e i
] ore - | e — '
Rubrics - e S,
A rubricis a scoring guide used to evaluate children’s §
work. A rubric provides details about different levels of
achievement for each category being assessed. RUBRIC T0 ASSESS WRITING (GRADES 23]

ik ket T b 3 10 Do vty ey st el s e (S
b, v Cirsate Poliiskny, Koot Jarra, T dssmashen 128

Rubrics can be designed by

- The teacher, to assess aspects of a genre which have i e T T

been taught. T R et
- The teacher, with the children. After examining an 3Bt = b
example of a well written text and identifying what . = e T —
makes it well written, they develop a rubric together. a—— Ty}
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See Teaching Writing and
Handwriting Addendums page 67




Discuss the rubric with the children at the start of the
writing process and let them refer to it while writing. This
will allow them to see the criteria that will be used to
assess their work and also how to achieve a “WOW!" rating.

RUBRIC FOR ASSSESSING A DRAWING OF A STORY (GRADE R - 1)
(frevm EC Prowisionol Assessment Guidelines, p. 57)

Drawing shows no | Learner has to Encugh detail to Drew lots of details
comprehension of | explain drawing as | show about the story
story it is unclear understanding of

story

A RUBRIC FOR ASSESSING NARRATIVE TEXT

A good start Nearly there wowil
(1) (2) (3

Hm& Has & sense of meaning. Haa a chear sioryline. Dripnel e as.

Meeds mone datails. Meaning clear. Dtailed characten.
content Bspects [petting B charscte, Has all wheererts ol sty Sl mel] oo

paoblem & resslution ) midding or | More detallinesded for setting | Problem clear and solutice well

reed to be clearer feharacters f peoblom and linkied.

wolution. Indenesting story.

Organisation | Bewnning, middle and ending | Begeevng, rmidcleand ercdrg, | Exicing beginmirg which buidhs |

of id rood clear clear up b problem.
Some ik befwesn keas deas hawe been linked. {Great desoription of peoblom
ising. Oviginal ending which solr 1he
arabiem well
me.m] 'Words rminsing and poorky Language generally chear and Language grammatically correct,
spefied. mast words spelbed correctly. Oripneal words wath good
grammar Serviences 00 not abaays mase | Mot punct 3. descriphions ok
. Saarrop i g wediel han Hirk il i b i L, puustel LLsatifon
Poor choice of wosds been uied P effect
Some punctuation milsng. Siarting to expeniment with Warkety of senberces.
Shmple senbenies. different sentence.

Using rubrics for term assessments

We cannot make a judgement about a child’s writing
ability on the basis of only one piece of work.

During the term, use a rubric such as the ones alongside
for summative assessment of children’s writing.

Then at the end of the term, decide which score for each
category best represents each child’s work over the
whole term.

Keep the overall assessment for each term in the
children’s assessment portfolios. Ideally this should be
used at the beginning of the next year by the teacherin
the next grade, to give a baseline assessment of the child’s
writing.

Example of use of rubric

A grade 3 child wrote this story, and the teacher assessed
it using the Rubric for Narrative Writing.
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Activity 6.21
Drag and Drop

Grade 1children were asked to make a drawing
after hearing the story of the Three Little Pigs.

Drag and drop the drawings below to their
correct statement.

Drew lots of
details about
the story




L4: What does CAPS say
about writing tasks and
writing assessments?

Activity 6.22
1. Teacher observing the writing process is

Formative assessment
Summative assessment

2. Peers giving feedback on writing is
Formative assessment
Summative assessment

3. Giving a mark according to a checklist is
Formative assessment
Summative assessment

CAPS provides an overview of the writing tasks required
for FP grades. It does not provide specific assessment
criteria per writing task but it does provide some criteria
within this list.

4. Self-editing and proof reading is
Formative assessment
Summative assessment

5.Using arubric to assess the final product is
Refer to the Formal and Informal Assessment Activities Summative assessment

listed per grade and per term in CAPS.

Formative assessment
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6. Children doing a writing task in a term
testis

Formative assessment
Summative assessment

J—— o [ R Ly A e
P P i iy g | e g <. g
=l gl I T W e bt o
i mtal .
ST TR —. . e e
T S SN — - Lo . "
L proyiees s S bl #.3 vy o
- ¥ MEE) ety .-
e i et o gy e el et el Sy

O
=
=
214
2
&
Z
g
L
&
Z
¢
O
<
=
214
2
O
<
I
O
<
31
-

" B e el et 3 ot
-

See Teaching Writing and Handwriting Addendums page 67

L4: Review

Summary of key ideas

Two main types of assessment should be applied to assess
writing:

- The first one is formative which occurs during
the writing process and provides children with an
opportunity to improve.

- The second is summative when the teacher assess the
final writing product.

- Providing both types of assessment allows children to
develop and grow confident in their writing.




MODULE

Teaching Writing and
Handwriting Addendums

Progression across the grades

v’ Practices holding v" Forms upper case and lower case correctly
crayons & v" Writes words with correct spacing

pencils v" Copies and writes 1 paragraph

v

v

v

v" Develops gross &
fine muscle control
Cuts with scissors
Traces shapes & v" Develops sense
outlines of direction-L-R
¥v" Forms letters with & top to bottom

AR

Able to use print script for all written tasks
Starts transition to joined script (or cursive)
Copies and writes all lower case and upper case in

finger paint & wax
crayons

v Copies patterns &
letters

v" Does patterns &

traces

v Copies & writes
own name

joined (or cursive) script

v" Copies and writes words and sentences in

joined/cursive script.

v" Uses a pen for writing.

v' Forms letters
using lower &

upper case

v Forms numerals

carrectly

v" Copies & writes

sentences —

correct spacing

Independent writing

Writing activity

Modelled Writing
(happens mainly in

Grade R and early
Grade 1)

Shared Writing
(usually happens
after shared reading
of a similar text)

Guided Writing

Independent Writing

Definition

Key features

Teacher
demonstrates writing
behaviours and
verbalises thinking
invalved with those
behaviours.

The teacher is the
expert and the
children observe her.
As she writes she
talks aloud about
what she is thinking
and daing.

After having
explained features of
the same text during
shared reading, the
teacher works with
the children to jointly
compose and write a
text together.

The teacher writes
down the children ‘s
ideas. She elicits
these ideas by asking
them appropriate
questions. They use
the ideas to write a
text together, using a
writing frame.

Children write(in
pairs/groups) with
the guidance of a

frame & feedback.

Children work in
groups to produce a
text. They can use the
writing frame that
was used in the
shared writing
process. The teacher
gives feedback on
contentand form.

Children try out
previously learnt
writing techniques on
their own.

The teacher provides
both infarmal and
formal feedback to
each child and gives
them an opportunity
to revise and
improve. The teacher
also allows children
to share /publish
their work with a real
audience.



Features of genres

Type of text &

purpose

Marrative (story)
To entertain/
amuse

Recount
To retell events

Procedure

To give
instructions

Diary

To note down
personal feelings
and record events

Examples

The Three Little Pigs
Fables

Newspaper articles
Facebook post
Report on an activity

Recipes
Instructions for doing
something

Diary of a Wimpy Kid

Frame

Beginning, (setting &
characters

Middle (problem presented
and expanded)

Ending (problem resclved)

Orientation (beginning
which sets the sceneg)
Events in order of time
Evaluation {optional)

Heading/goal
List of materials needed
How to do it in order

Date

Salutation (dear Diary...)
Paragraphs of
events/feelings/dreams....

Language features

Uisually past tense
Characters described
Dialogue & direct speech
Adjectives and adverbs
Events usually chrenological

Simple past tense
Action verbs
Links to time

Materials listed

Imperative verbs

Steps numbered or indicated
by first, then, thereafter
Tense present

Personal and informal
Usually first person (| was...)

Reading/writing
activities

Reading stories; teaching
story structure; shared
writing using the structure

Timelines; using linking
words; using time words
First, then, thereafter, later

Reading and following
recipes; reading instructions
on making things; writing
Instructions after making
something; putting steps
into correct aorder
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ENGLISH FIRST ADDITIONAL LANGUAGE GRADES 1-3
SECTION 4

TEXT TYPES COVERED IN FOUNDATION PHASE

In the Foundation Phase, leamers will listen to the following text types:

. personal and factual recounts

* procedures (instructions)

. information reports

. narratives (stories)

In Grade 3, they will also be expected to give simple oral recounts and instructions.

As they start to read and write in their additional language, learners will read simple narratives, recounts, procedures
and information reports. In Grade 3, they will also write a simple recount, procedure and narrative with the support of
the teacher. In a First Additional Language, it is not advisable to introduce the past tense at the beginning of Grade
1. s0 stories can be told in the present tense at that stage

Below are examples of the text types used in the Foundation Phase.

PERSONAL RECOUNT
Example Structure and features

Our school readathon 1. Heading
Last week we had a Readathon at our school. It was in the 2. Orientation: tells us
school hall. what
First the Grade Rs sang songs in Setswana and English.
Everyone clapped. - when it happened
Then some Grade 1 learners read a story in Setswana. = who was involved
Everyors clappec! again. 3. Series of events
wﬂ':; ?mﬁﬁ"gmm aplay in Setswana. It in the order that they happened
Last some Grade 3 leamers read stories in Setswana and Time connectives
English. Everyone clapped. first, then, next, last
Then the principal gave prizes. Everyone clapped again. Past lense
Last of all we had juice and biscuits. That was the best! had, was, sang, dapped

4. Personal comment

concludes the text

m CURRICULUM AND ASSESSMENT POLICY STATEMENT (CAPS)




ENGLISH FIRST ADDITIONAL LAMGUAGE GRADES 1-3

L]
INFORMATION REPORT |—
_——
Exampla Structure and features m
Snakes 1. Heading 3
Snakes are repties. All reptiles have scales on their skin. 2. Geneoral statement
Reptiles cannot control their body temperature. Their bodies Usually a definition ﬂ
are the same temperature as the place around them. Thay ic is classified
are called cold-blooded, but after a reptile has been in the Sm’: m[ ' fod o Z
sun for a while, its body becomes warm. s are classified an repliies < §
All reptiles lay eggs. Technical ferms I
Kinds of snakes reptile, temperatuns
Two kinds of snakes are puff adders and pythons. Things are described in general n
Puff adders are yellow or brown with a black, v-shaped reptiles, snakes
pattern, They can be a metre long. 3. Facts Z
Pythons are bigger than puff acders. They are creamy brewn rouped in paragraphs , e.g. whal they look like, what
with a brown pattern. They can be 5 metres long, ?her eat e ¢ <
Puff adders eat mainly rats and mice. They poison these Simple prasent tense (D
animals with their venom. I
Pythons eat bigger animals such as dassies, rabbits and are, eal, poison, strangle i z
small buck. They strangle these animals, Sentences offen start with fopic words —
Puff adders ... E
NARRATIVE (STORY) 3
Example Structure and features w
How the elephant got its trunk 1. Title z
Long, long ago elephants didn’t have trunks. 2. Orientation —
One day, a baby elephant wantad to go for a swim in the Introduces characters and sefting I
Limpopa River. But his mother said, 'You are not to go to the U
river. There are crocodiles = they will eat you! 3. Events leading to a complication
However, the elephant calf didn't listen. He went down to the Simple past tense ﬂ
river and stood on the bank. ‘| will just have a drink,” he said
to himself. He put his mouth in the water, and WHOOSH a Wanted. said, went, stood, grabbed -
crocodile grabbed his nose, "OWY cried the calf, and he pulled Connectives that signal time
and pulled. The more he pulled, the longer his nose got until
he had a TRUME! Long, long, ago; one day, eventually
The crocodile evantually let go and the calf ran home to Dialogue
his mother, She was very surprised to see her calf's trunk. .
However, she soon realised he could do all sorts of things with “¥ou are not ta go ...
it. It was very useful Language used fo creale mpact on reader
And ever since then elephants have had trunks. He pulled and pulled: WHOOSH!
4. Resolution and ending

m CURRICULUM AND ASSESSMENT POLICY STATEMENT (CAPS)




ENGLISH FIRST ADDITIONAL LANGUAGE GRADES 1-3

FACTUAL RECOUNT
Example Structure and features
Growing a bean plant . Heading
Our class planted beans on 3 September, We watched them . Orientation
] o _ answers the questions:
First we planted 5 beans. We planied each bean in a glass
s0 we could watch it grow. We covered each bean in soil and Whao? What? When?
watered it . Series of events
%;mpmma&ermmmahamhwuwa in the order that they happened
After 2 weeks, the root was bigger. We also saw a little Time connectives
shoal. Fm, after
After 3 waeks, the shoot grew above the soil. it had green
leaves, On 26 Seplember we put the bean plant in a pot. Exact defals of time
After B weeks, the plant was 20 cm tall, It had 10 leaves. On 5 November
On 5 November, we planted our bean in the school garden. Technical terms
It got lots of flowers. The flowers died and we saw little bea root, shoot, pod
pocs.
The bean pods got bigger and bigger. Therne were beans Result
inside. We could plant these beans and grow a new plant. concludes the text
PROCEDURE (INSTRUCTIONS)
Example Structure and features
How to make a peanut butter sandwich . Heading
Vou will need: Describes the goal of the instructions
. Materials
= 2uilces of brand Describes the ilems neaded. Bullets can be used.
- some peanut butier Method
- SOme margarine or butter Each instruction starts on a new line and is numbered.
- aknife Commands
- aplate Spread, put, press, cut, eat
Method

Spread some margarine or butter on each slice of bread.
Spread some peanut butter on one slice.

Put the two slices of bread together.

Press them together gently.

Cut the sandwich in half.

Eat your sandwich!

A

{Most sentences start with a verb)
Exact instructions
Press them together genily




in Grade R)

Texts to be written

Teachers' role

lnformatson

—

Recount

e

Book review

Process approach:

=  Gr R-teacher models .
writing (to show it has
a purpose)

= After Grade R the
focus is on Shared,
Guided and
Independent writing.  *

Start writing lesson
with a MODEL text —
discuss audience,
purpose, language,
structure &
organisation

Talk about writer's
choices.

* Jointly write text with
children on Flip chart.

Children’s role Children listen and Children provide input for
engage with T's text.
questions.
Creative Writing
Is all writing creative? While all writing has been ¢

* Provide children with  * Each child produces a

a WRITING FRAME text on their own
and assessment * Teacher can give
criteria guidance in the

* Get children to talk
about and use the writing. Teacher needs
frame to produce a to assess final
draft product.

* Give productive
feedback & guidance
through this process.

process of children

Children work on text Each child writes their
(usually as a group) using  own text.

the frame and present to

class.

reated, it is not necessarily creative in the sense
of being imaginative and interesting.

s creative writing more
: hwmmm forms of

PEira

\eed creative writing as well as other forms of writing sut
mrnmnﬂmmm,summmm pmeudum ardmmnnts.tmﬂve

is not more important but just as impc

Do some genres lend themselves
more to creativity than others?

‘Where o find the time for

Yes. Stories, poetry, songs, rhymes, descriptions, diaries and cartoons tend to
be more creative than other forms of writing.
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What language structures and punctuation must | teach?

Parts of speech and

their relationships

Sentences

Paragraphs and texts

Types of punctuation:
Capital letters, full stops,
question marks, exclamation
marks, commas, apostrophes,
quotation marks, colons, semi
colons, hyphens, dashes,
brackets & ellipsis.

Uses of punctuation:

What is the function of each
punctuation mark-what does it
do?

Parts of speech:

MNoun, verb, adjective, adverb,
pronoun, preposition,
adjective, conjunction,
interjection (exclamation),
article.

Relationships between
parts of speech:
subject-verb agreement
concord

noun-pronoun agreement

Teacher observation and feedback

Planning stage

Drafting stage

Types of sentences:
A statement

A question

A command

An exclamation

How sentences are
constructed:
Simple sentence
Compound sentence
Complex sentence

How sentences are
manipulated:
Sentence combining
Sentence expanding
Sentence reducing
Sentence transforming

Rewriting/revising

Grouping related
information

Writing a cohesive
paragraph:

Topic sentences
Supporting sentences
Concluding sentences
Linking words

Writing cohesive
paragraphs to achieve a
coherent text:

Compare & contrast

Cause and effect

Listing and sequencing

Publishing stage

* Does the child
identify the purpose
and audience of the
text?

* Does the child know
how to generateand
organise ideas?

* Is the child using the
writing frame /
structure to organise
ideas?

* Has the child referred
to the reading text
{modelled genre)?

= How easily can the

child transcribe
his/her ideas?

+ Does the child write

fluently?

* |s fluency being

hampered by spelling
and grammar?

*  Which strategies

does the child use for
spelling unknown
words?

stage

* Does the child work

at a word, sentence,
paragraph level?

* How does the child

note down feedback?

+ Does the child use a

checklist to improve
writing?

* Does the child read

through his/her
work?

* How does the child

add more details?

* Does the child use

feedback to improve
his/her writing?

* Have corrections

been made?

+ Does the child seem

satisfied with his/her
product?

* What attention has

been paid to
presentation?



Rubrics

Rubric to assess Early and Emergent writing (Grade R-1)
fleknoniledgermene: F, Swnan (2002, Developing sarly literacy: asexmmes ol fesebing (Second
evtition). Eleanor Cortaim Prbliking, Souwk Tevre, Fic, Australia: 3260

DATE;

RLIBRIC TO ASSESS WRITING (GRADES 2-3)

et adpemen: WY, Saiem (2001, Danwlaping earfy Meracy: ausarment oud fracking (Secand
adirion). Eleawor Crrrain Publiching, South Farea, Wi, duztrola: 1100
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